Interpretive Mode

Focus Questions

o How do I use authentic text to develop the
interpretive mode of communication?

o How do I know if each individual student truly
understands the text?

o What strategies can be used to enhanceinterpretive
skills at all proficiency levels?

o How can I supportliteracy skills inherent in Common
Core - close reading, textual evidence, etc.?

o How do I connect interpretive tasks to the essential
question of the thematic unit?
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Everyone is a reading
teacher.

Teaching reading is as
important as teaching
content.

Alignment of National Standards with
Common Core State Standards

Are you a good, strategic
reader in all content
areas?

What have you
struggled toread lately?
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Common Core Anchor Strategies
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Working with authentic text

Reading

R1: Read closely to determine what the text says
explicitly and to make logical inferences fromit;
cite specific textual evidence when writing or
speaking to support conclusions drawn from the
text.

R10: Read and comprehend complex literary and
informational texts independently and
proficiently.

Laura Terrill
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- Balance of Informational and Literary Texts
» Close Reading of Increasingly Complex Texts
- Use of Evidence-Based Arguments

« Interaction with Multiple Print, Auditory, and

Visual Sources
N
@commom CORE

Laura Terrill

Common Core State Standards
for English Language Arts and Literacy

Importance of Authentic Texts

Distribution of Literary and Informational Passages
by Grade in the 2009 Reading Framework

Grade Literary Informational
4 50% 50%
8 45% 55%
12 30% 70%

@COMMON CORE
=

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER

Laura Terill, Maine 2014
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Authentic Text - text
written by speakers of
the target langu age for

speakers of the
langu age

* Real-world
* Culturerich
* Models of correct language

Laura Terrill

Selecting Authentic Text
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Novice Range Interpretive Proficiency
Understands words, phrases, and formulaic language that have
been practiced and memorized to get meaning of the main idea

from simple, highly-predictable oral or written texts,
with strong visual support

Is the text:
m [ntrinsically interesting, rich in ideas?
m Cognitively engaging, intellectually challenging?
m Communicatively purposeful, relevant tothe learner?
m One that explores an aspect of the essential question?

Laura Terrill

Le blobfish, que I'on pourrait traduire par «poisson-tache» ,
existe vraiment dans les eaux du Pacifique. Malgré son
physique peu ragotitant, il est en train de concurrencer
sérieusement les images de chatons mignons sur internet! Et
il gagne méme des prix. Zjourlactu te raconte son histoire.

Beurk! Quelle dréle de téte!Pas de doute, c’est bien le blobfish

qui a gagné I'élection de I'animal le plus laid!
Laura Tenill, Maine 2014




Jean and Andre
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Education Systems: U.S. and France

Jean and Andre are brothers. Jean is older. The

two go to aschool which is found less than five

kilometers from their home in Paris. Although
there is adifference in age of three years

between the two brothers, their grade levels
are only two years apart. Andre is in sixth
grade.

What grade is Jean in?

Laura Tenill, Maine 2014 N "
Enriching_ Content Classes for_Secondary Students (National Level

Using the target language

FE ||

May Ispeak
English?

How to Stay in the
Target Language

S

B Doweuass Choust

Laura Terrill

The Differentiated Classroom:
Responding to the Needs of All Learners

Ayoung teacher tried her hand at developing her first differentiated
lesson plan. “Could yougive it alook and see if I'm on the right track?”
she asked me.

Her 4th graders were all reading the same novel. She had fashioned five
tasks, which she was going to assign to students based on what she
perceived to be their readiness levels. The tasks were to

e create a new jacket for the book,

« build a set for a scene in the book,

» draw one of the characters,

e rewrite the novel’s ending or

« develop a conversation between a character in
this novel and one from another novel they had read
in class that year.

U.S. France
Grade Level Grade Level
6 6
7 5
8 4
9 3
10 2
11 1

12 terminale

Laura Tenill, Maine 2014

Ich habe zwei Heimatlaender

Laura  Tenill, Maine 2014

After I looked at the tasks, I asked a question I wishsomeone had insisted |
answer daily in the first decade of my teaching: “What do you want each
student to come away with as a resultof this activity?”

She squinted and answered, “I dont understand.”

Itried again: “What common insight or understanding should all kids get
because they successfully complete their assigned task?”

She shook her head: “I still dont get it.”

“Okay. Let me try another way” I paused. “Do you want each child to know
that an author actually builds a character? Do you want them all to
understand why the author took the time to write the book? Do you want
them to think about how the main character's lifeis like their own? Just
what isitthat the activities should cause the students to make sense of ?”

Her face flushed, and she waved her hand as if shooing away abug.
“Oh mygosh!” she exclaimed. “I thought all they were supposed to do was
read the story and do something withit!”
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Traditional Format The Blurvle Ceremony
Reading IIThe axtlzbn 1s worn primarily by meebs for the
assignment blurvle ceremony each kipto. It consists of a wlomb
given made of cygde and tied with a qorf. It is decorated
with many hujas.
Independent .
reading 1. Describe the axtlzbn.

Discussion to 2. Who wears an axtlzbn?

see if students
learned main
concepts, what
they “should
have” learned

3. What ceremony is it for?
4. Fill in the blanks: The is worn by for the

Adapted from McREL blackline masters

Strategic Format Itis really quite simple. First you arrange things into
different groups. Of course, one group may be sufficient

Prereading activities: ; ” Y
« Discussion depending on hpw much ther_e is to do. It is important
« Predictions not to overdo things. That is, it is better to do too few
+ Questioning things .than too many. In thg short run this may pot
« Brainstorming seem important but complications can easily arise. A
« Setting Purpose mistake can be expensive. At first the whole procedure
will seem complicated. Soon, however, it will become
just another facet of life. It is difficult to foresee any end
Guided ACTIVE to the necessity of it. After the procedure is completed
silent reading one arranges the materials into different groups again.

Then the groups can be placed in their appropriate places.
Eventually, they will be used once more and the whole

Activities to clarify, cycle will then have to be repeated. N P

reinforce, extend
knowledge - " I

Traditional Format Strategic Format Interpretive Mode

Prereading P ||
Readin; activities:
A g « Discussion Leamers understand, interpret, andanalyze what is heard, read orviewed
assignment i i
S 8 « Predictions on avariety of topics.
given L
* Questioning
* Brainstorming 1
« Setting Purpose )
Independent 7
reading Guided ACTIVE L4
silent reading . .
Discussion to
seeif students Activities to
leamed main clarify,
concepts, what reinforce,
they “should extend
have” leamed knowledge Laura Terrill
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Interpretive Communication is..... Interpretive Communication....
|| 26 ||
isnot is
translation. context-driven understanding (gist).
a hunt for trivial details. whole picture; mediating meaning

with the text; a focused task.

ILeammg vocabulary in context I ot trivial details glossed readings; teaching allnew | familiar words in new context; and
Answering questions abou vocabulary first. new words ina familiarcontext.
Iconsiden‘ng author’s perspective I reading, listeningor viewing from using the author's perspective and
M the reader’s perspective only. cultural perspective.

Iunderstandmg gist I reading word for word. re-phrasing chunks; retelling;
|reading word for word I %

predicting; and using structural
clues.

Laura Terrill Laura Terrill

Before Reading

10 Migranten in Deutschland g ||
In Deutschland leben 15,4 Mio. Menschen mit und ihre
T ——
Die wichtigsten Herkunftslander (in 1 000)
Tk *Discussion
roen [ 5 l ‘ *Prediction
Russiand | s = . .
etien _:m i g - *Questioning
Grechenand *Brainstorming

*Setting purpose

Kasachstan

Kroation _m - x
el |

Herzegowina 253 ‘
Rumanien - 240 =

Ukraine - 215 Q
Quelle: Stat. Bundesamt Stand 2007 © Globus (251
hitp://www.plane t wissen. de/a litag_gesu nd hei t/gas tarbei ter und _migratio n/m igrations lan d_de utsch lan d/i nde x.jsp
ACTFL -Laura Terril Laura Terrill

Greetand Go / Tea Party Anticipation Guide

Read the following 3 statements prior to reading the text and decide if you

. . . agree or disagree with the statement. Then, predict what you think the text
You have been glven a Strlp Of paper Wlth will be about. Asyou read look for evidence tosupport your choice. When you

a sentence from thlS article Circulate and finish reading, decide if you have changed your opinion.
Beforereading After reading
read your sentence to others. Donot

expand on what the card says. Do not 1 Teache_rs find it easy to read Agree/disagree Agree/disagree
professional articles.
make any notes. As you hear what others 2. Most teachers have organized — gree/asagree Agree/disagree
say, think about what the text is about. systems for keeping track of
new ideas.
Retu r_.n .tO your small group and make a 3. It’s best to understand the theory greediagree Agree/disagree
prediction. before trying a new strategy.
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During Reading

Say Something

31 ||

*Guided
*Active
«Silent
eIndividual

Laura Terrill

o Students pair and read a predetermined amount of text
silently.

o When they reach the designated stopping point, they each
need to say something. They can make a prediction, ask a
question, make a comment or make a connection.

o If one person can’t do one of the 4 choices, he /she needs to
reread.

o The pair continues to read another section silently,
alternating who begins to say something with each
passage.

o Students may record their responses under column
headings: prediction, question, comment or connection.

The Armchair Professional

The Armchair Professional

The title of this column alludes to the armchair traveler —that most happy of
tourists — who, through reading vicariously visits the world without
spending a dime. If only professional development were that inexpensive!

What I'm suggesting is professional development on the cheap. All you need
is amagazine, journal, book, or Web siteabout teaching ESL/EFL. Other
topics will do: foreign language instruction, human psychological
development, for example. This publication will do excellently. Then, simply
find a comfortable chaiy sitdown, and read. Well,not quite. One of the sad
truths I've discovered about my selfis that, ifIsitin a comfortable chaiy I fall
asleep. End of professional development. I'm not criticizingmy colleagues’
writing; itis simply a painful factthat most teachers don't sleepenough. I
may sitdown with excitement to read an article to improve my teaching and
wake up 10 minutes later with no idea of what I've just read.......

excerpted from an article by Sheryl Slocum from the Essential Teacher, TESOL

After I have finished reading the article or book, I must put my
copy or carefully labeled notes somewhere accessible. The
filing system I developed at first consisted of five folders
labeled Reading, Composition, Pronunciation, Grammar, and
Listening. Soon, though, more folders squeezed in: Games,
Effective Teaching, Language Acquisition, and others. Filing
systems are particular to teaching situations and mental
categories. The point is not to put the article and notes in a pile
to be filed later. That pile is still on my desk. Laterwhen [ want
to work with a class on, for example, the rhythm of spoken
English, I leaf through my Pronunciation file. Usually, such an
excursion turns up three to five ideas to try in class.

excerpted from an article by Sheryl Slocum from the Essential Teacher, TESOL

After Reading

Sketch to Stretch

35 1
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*clarify
*reinforce
*extend knowledge

Laura Terrill

Create a symbolic representation of what the article mears
to you. Write your explanation of your drawing on the back
of the drawing.

Sketch Explanation
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Role Audience Format Topic
Bestway to
Tired teacher Other Notecard keep track of
teachers .
ideas
Armchair Teachers Complaint Too n?uch
letter snoring
Pile of papers | Index cards Thank you Feelfng
note organized
Suggestion for
Teacher PDC Email professional
development

In Search of the Coqui

Laura Tenill, Maine 2014
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Processing — Teammates Consult

Spend a few minutes talking
with your colleagues about
what you've heard. What
might you continue to do? do
differently?

Discuss with your group. Then, pick up a pen
and write an answer in your own words.

In Search of the Coqui

Students will travel to various sites in Puerto Rico in search of
the elusive coqui. They will begin their searchin El Yunque
and will learn a bit about rainforests in general before
exploring El Yunque in detail. They will then travel to other
parts of the island in search of the coqui. As theytravel the
island they will visit various sites and encounter island
specialties. They will work with a classmate to design their
ideal short term vacation in PuertoRicoand will create a
campaign that will draw attention to the endangered coqui.

Laura Terrill, Maine 2014

Everywhere Coquis! / iEn dondequiera coquies!
Nancy Hooper
ISBN 0942929144
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A.CT.I.V.E.

Ask Questions

Moving from text explicit to
text implicit

Who? What? When?

Where? Why? Which would?
If....then? Who can?  How did?




A.CT.I.V.E. Ask Questions
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A.CT.I.V.E.

All the coquis lived quite happily in the rain forest. They slept
all day and sang all night, and their numbers grewand grew Even
little coqui babies learned to sing their name “co-qui, co-qui, co-
qui,” soon after they were born.

All the musical coqui voices were loud and clear during the
dark, tropical nights. But there was one problem.

Hundreds of green parrots lived in the same rain forest. And
unlike the coquis, the parrots chattered all day....but slept all
night. Or tried to.

Connect:
o Text-to-self
o Text-to-text
¢ Text-to-world

Read aloud a short text and think aloud your comments.

Interesting idea I’'m confused

I disagree Important idea
I remember I'm surprised
I wonder

Connect:
o Text-to-self
oText-to-text

A.CT.I.V.E

A.CT.I.V.E

o lext-to-world

At first, the parrots were mystified by the sounds they
heard at night. Soon they became quite irritated by all the
noise. “What kind of bird is it,” they wondered, “that sings
all night and sleeps all day? That is so rude!”

One night, the grumpy parrots shouted, “Be quiet, birds!
Go to sleep so we can sleep too!”

But the coquis were coquis and not birds, and they did
not understand that the parrots were shouting at them.
They kept singing, “Co-qui, co-qui, co-qui.”

Track Down

Determine the most important \\ta
ideas and themes. | PRy HSa

Word level - pick out the words that c;arry the meaning of
the sentence

Sentence level - pick out key sentences

Text level - pickout key ideas, concepts and themes

A.CT.I.V.E

Track Down

A.CT.I.V.E.

Now the parrots really got angry. They swooped down,
looking everywhere for a noisy flock of birds. They searched
high and low but no matter where they looked, they never
found a single singing bird.

But they really frightened the little coquis! Hiding under the
branches and leaves, they could see the parrots swooping and
squawking.

So in the middle of the night, the terrified coquis silently
hopped as fast as they could, out of the rain forest.... and away
from the parrots.

Making Inferences

Make inferences by creating personal
meaning or by creating ameaning
that is not stated explicitly.

Good readers use their prior knowledge and information
from the text to draw conclusions, make judgments and
predictions, and form interpretations about what they are
reading. Allow great latitude for inferences provided that
the reader can defend his or her inferences with a
description of relevant, prior knowledge and specific text
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A.CT.I.V.E Making Inferences A.C.T.I.V.E

The next morning, they came tothe countryside. They were Visualizing
tired so they stopped to rest in the garden of a pretty pink house.
As they rested, the coquis watched the man and woman who lived
in the house. They were both artists, and they made typical Puerto Create visual and other sensory
Rican crafts. Today they were making vejigante masks of papier- images during and after reading.
mdché to sell at festivals around the island; sometimes they carved
miniature figures of the saints, called santos. The coquis enjoyed Ask students to read, discuss and then draw what they

living in the countryside, and their songs each night were joyful

¢ g see happening in the text. Drawings should be done so
and loud. Again, the parrots became irritated and searched for the

that they can be shared with others. Students might also
be asked to select a song that relates to the text.

A.CT.I.V.E Visualizing A.CT.I.V.E

claves

Eurekal!
gtiiros
maracas
cuatros Retell or synthesize what has
vejigante masks been read.
santos

Good readers attend more directly to character; setting,
conflict, sequence of events, resolution, and theme in fiction
and to text patterns such as description, chronology, cause
and effect, comparison/contrast, and problem /solution in
nonfiction. They use their awareness of these elements to
make decisions about overall meaning.

Les rythmes scolaires en Europe

(Classe primaire)

R.A.ET

gmrx b classe | Durée e 1{ rcances
7 Y, Pits
|| — a ik
i i France | | 4jours | 829
Role Audience Format Topic i ‘ ‘ i | semaines
e e
parrot coquis letter Comp]alnmg‘ about the Allemagne _ 188*| 5 jours |
noise | semaines
|
parrot coquis song Begging them to return Royaume-Uni | 5 jours se,,g.,,es
L . | N | 11
coquis parrots note Apologzing _ for keeping ! 5jours | semaines
them awake |

{
B S
Expressing  how much

i i 3
£ Italie 200 | 5jours | 12““&!I n13
coquis poem you lovetheir sounds and semaines

people of Puerto
Rico what they mean to you I B VRt

? 2 ? ? Pays-Bas 110 environ! Sjours | 7
} | semaines

S

*208 en semaine de 6 iours Source : rapport Schuman Sept.2011. Q




Class Instruction in Target Language
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Les rythmes scolaires en Europe

(Classe primaire)

o0 Comparez le systeme
R E de notre école avec les
D RIE=  Gcoles autour du
Ateragne [N 155+ | sjours | 5, [NRVOTOYVs Y

Royaume-Uni 190 | 5 jours

| 6
plbcd O Quel pays est-ce que
G BTty préféres? Pourquoi?
20 BRSO En considérant jours
Pays as 110 envion] Sjours | 7 de classe quel pays....

+208 en semane de 6 jours ‘Source : rapport Schumn Sept.2011. @)

Escuelas argentinas

si | no |¢Porque?

Es como una escuela en1os Estados Unido.

Hay muc hos nifios.

Hay muc hos profesores.
Los nifios escuc han el professor.

Ellos cantan.

Ellos van ala escuela en autobus.

Ellos estudian ingles.

Los estudiantes s on muy contentos.

Barco de refugiados

no es posible
hablar

Laura Terrill

Barco de refugiados

Lorna Dee Cervantes

[ | |

Como almidon maiz

me deslizo, pasando por los ojos
de mi abuela, biblia a su lado.

Se quita los lentes.

El puden se hace espeso.

Mama me crio sin lenguaje.

Soy huérfano de mi nombre
espaiiol.

Las palabras son extrafias,
tartamudeando en mi lengua.
mis ojos ven el espejo, mi reflejo:
piel de bronce, cabello negro

Laura Terrill

Siento que soy un cautivo
abordo de un barco de
refugiados.

El barco que nunca atraca.
El barco que nunca atraca.

10
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Les dix plus belles villes du monde

http://maplanetecom/blog/view/id_33237/title LES%20DIX%20PLUS%20BELLES%20VILLES%20
DU% 20 MONDE/

61 ||

10. Montréal figure souvent parmi les listes des villes les
plus romantiques de la planéete. Pour les Américains
surtout, Montréal représenteun heureux mélange de
charme européen et de culture nord-américaine. Pour les
sorties en téte a téte, au restaurant, dans un bar ou au
concert, Montréal n’apas son pareil.

Laura 1€

Tear Sheet Vocabulary

El Chocolate

Chocolate

Desde el principio se consideraba el chocolate un
regalo de los dioses. Losaztecas tenian un mito
acerca de su origen divino. Segun la leyenda, un
dios vino ala tierra y trajo una planta de cacao
robada del paraiso. Lesense6 alosindios a hacer
el chocolate de las semillas. Los indios las tostaron
y las molieron para hacer una bebida sabrosa. Los
ostros dioses castigaronal diosladrénporlo que
hizo: les reveld el secreto suyo.

From the beginning chocolate was considered a gift
from the gods. The Aztecs had a myth about its origin
According to the legend, a god came to earth and
brought a cocoa plant that was stolen from paradise.
He taught the Indians how to make chocolate from the
beans. The Indians toasted and ground the beans to
make adelicious drink. The other gods punished the
robber god for what he had done: he had revealed
their secret.

(Adapted from Sass, L. J. 1985, Mayo-Junio. Alimento de los dioses. Américas, 37,3

Chocolate

No such thing as naughty anymore?

Each student has a page of images. Teacher tells
the story, acting out and emphasizing details.
Students identify order of images.

Students write a thank you letter to the robber
god, thanking them for chocolate.

Students talk about chocolate / hot chocolate,
when they drink it, what the weather is like, if
they like it or not, if it’s healthy for them.

| By Michelle Roberts BBC News health reporter

11



Predict the story.

11/2/15

Predict the story.

crow, fox, cheese, sing

ACTFL  -Laura Terrill

____The fox says hello to the crow.
____The crow is upset.

_____The fox gives advice to the crow.
___ The fox tricks the crow.
____The crow sings for the fox.
_____The crow has a piece of cheese.

Predict the story.

Story Map

spider i
p little girl state fair
generous pig egg sack
selfish
rat farmer geese

Templeton

Charlolte

Character Trait Map

Hangman

determined insightful inventive

perceptive \ / clever

D

considerate / tenac1ous

ACTFL - Laura Terrill Fea;lSth

12



Story Map

Characters:

11/2/15

Concrete / Relative / Abstract

Setting:

| Problem:

[ The goal:

[Event 1:

[Event2:

l Event 3:

[Event4:

[Events:

[ Antagonist:

[ Protagonst:

[ climax:

[ Point of view:

[ Message:

Concrete

Relative

WJ\\

,/'Q/\
o

Ty Y

Q

Relate the picture or
story to a personal
experience..

S—) Tell me what you see.
S &
H\\ @~ 5 What is going onin the
jel e L ’g picture? What did the
12 ly—,‘ .. " character do in the story?
Abstract

Bloom’s Choice Board

X/

m s
‘,._'p' L e e
\. ‘i:» ~,l\ 1

Compare, contrast or
connect the picture to
an idea, to something
else that is happening.
What is the theme of the
story?

remembering applying evaluating
understanding analyzing creating
applying evaluating remembering
analyzing creating understanding
evaluating remembering applying
creating understanding analyzing

http://www.odu.edu/educ/roverbau/Bloom/blooms_taxonomy.htm

Laura Tenill, Maine 2014
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Literacy Tic-Tac-Toe
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Create ascrabble board by
selecting akey word and
connecting as many other

words as possible. All words

mustbe relevant to the text

Constructa graphic organizer

that categorizes the main

ideas and suppotting details.
o

Develop abiopoem describing

acharacter or onethat gives
the characteristics of a
particular item or event

Incomporate infommation that is
significant to the text.

Wiite a ciitique oran editorial
justifying your opinion using
excents from the text

Processing — Save the last word for me

Designarole play that
highlights a confiict and

attempts toresolve the conflict.

or
Create aconcrete or abstract

visual representation of a
ciitical section and wiite an

of your artwork.

Create an advertisement/
promotion for the text. Prepare
apresentation that seeks to
convince others to endorse
your ad campaign.

Brainstom around a word.
Create a concept web/map
using words and drawings that
are relevantto the text.

Explore how the text might be
different if you introduced a
new character or changed

ciitical facts. Explore what
would happen f....

Create aflashback from the
viewpoint of a character or
eventinthe text. Be sure that
Create an ABC book review of |  the flashback connects to the
the text choosing words that | textand that it enhances the

begin with each letter of the reader's understanding.
alphabet. The words that you or
choose much connectto the | Write several questions that
text. would allow you to understand
the text better. Be sure that
your questions expect others
1o think in different ways

Laura  Tenill, Watme—201z"

Write an idea that you want

to try and/or a question that

you have. Turn the card over

and explain a bit more about
how you will use the idea. If
you wrote a question, write

your personal answer or
what you think the answer
might be.

Y E'

\ME Fop , ¢

A\ 0,9&
“
2

L d

o —
\o” 2

Save the Last Word for Me

(Dialogue Journals)

Teaching Nonfiction Reading

Locate five statements or quotations that you find
interesting as a reader. Write the statement or quote

in your journal or on one side of an index card. Then,
write your comments or questions about the statement
on the back side of the index card or in your journal.
Share the quote in your small group inviting others to add
their thoughts. Do not share your thinking until everyone
in your group has given a reaction.

We need to teachstudents:

* How to use the questions we give them and how to
create questions of their own.

» How to use clues an author provides to identify main
ideas and supportive details.

* How to successfully summarize and retell the important
information both during and after reading.

« How to recognize the most common textual patterns
— comparing and contrasting, explaining causes and
effects, laying out a sequence of events, describing a
process.

Adapted from Discovering Nonfiction: 25 Power ful Teaching Strategies

Laura Terrill, Maine 2014

Juan Ponce de Ledn, the explorer, was born
in Valencia, Spain, in 1460. As a teenager he
joined Spanish forces that defeated the
Moors. In 1493 he accompanied Cristéforo
Colombo in his second voyage to America.
Later Ponce de Le6n was granted a
commission to explore Borinquen. He then
set out to colonize the island of San Juan
Bautista and build the first settlement
called Caparra. He served as first governor
from 1509-12. During his term as governor
the island's name was changed from San
Juan Bautista to Puerto Rico. Ponce de Ledn
went on to achieve other accomplishments.
His tomb is found at the San Juan Cathedral
in Old San Juan. His family estate is the Casa
Blanca, another popular tourist site.

http://www.elboricua.c om /BoricuaKi ds.h tm|

Remember

1 @% Read 3
2 Cover 4 ééé Retell

14
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Retelling Proof for / Proof against
I ||
Proof Proof
1. Teacher reads a passage aloud. For Against
Juan Ponce de Leon was
2. Each student reads the same passage on their own, bom in Puerto Rico.
continuing to read and reread the passage until he is
able to write a retelling in his own words. Puerto Rico was the name
of the island when
3. Student writes a retelling. Christopher Columbus
arrived.
4. Students share their retellings, noting the differences. Juan Ponce de Leon was
very talented.

Magnet Summaries

¢ Tefijas solo en lo grande?

Students use this strategy to identify key words. Then, they
use those key words to write a summary.

jLo pequefio es importante!

Joan Ponce de Leon was a No pases por alto las plantes y

H los animales mas uefios. El
soldier  explorer soldier and an explorer. He Yunque aloja muc%g pequefios
Columbus - fought for Spain, then habitantes sin los que el bosque
colony  Puerto Rico traveled to the new world no podria sobrevivir. Aqui no ha
governor, tomb, estatg with Columbus. There, he -4 Y

jaguares ni monos. Hay especies
mas pequefias que ocupan el
lugar que los animales grandes
tienen en los bosques
continentales.

became governor of Puerto

Rico. Today you can visit his
tomb and his former home.

Buehl, 2001

¢Hay flores que curan el Proof for / Proof against

cancer? i

¢ A dénde van los cientificos en busca Proof APra(ixr:;t

de remedios? For g
Animals in El Yunaque are

De las 3,000 plantas que se sabe similar to those found in

tienen propiedades que combaten el continental rainforests.

cancer el 70% son especies de Many plants that cure

bosques pluviales. La “playera” ha cancer come from

ayudado amiles de nifios con rainforests.

leucemia. Los cientificos estudian los Scientists feel they have

bosques de los trépicos, incluyendo already found most of the

los de Puerto Rico, con la esperanza beneficial plants located in
rainforests.

de descubrir neuvas plantas
milagrosas.
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Literacy Review

Read each term. Placea T next to the word if you
understand it well enough to teach someone else. Place H
if you have heard of it. Place a? if the term seems new to
you.

____greetandgo ____logographic clues
____most important word ___ authentic text

____ RAFT ____ text-to-text connection
___retell _____interpretive mode

Meaning does notarrive because we have
highlighted text or used sticky notes or
answered the comprehension worksheet.

Meaning arrives because we are
purposefully engaged in thinking while we
read.

- Tovani
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